
 
 

HOW TO USE THIS GUIDE 
 
 
A Variety of Training Options 
 
This Guide provides a range of training options to meet the diverse needs 
of both trainers and participants.   
 
A training needs survey conducted by the Violence Prevention Initiative 
showed that many trainers would prefer short sessions. A series of lunch-
and-learn events would therefore be ideal for these trainers. 
 
There are fifteen one-and-a-half-hour sessions, corresponding to the 
learning modules in the Participant Manual. (There are sixteen modules, 
but modules 13 and 14 have been combined so there are actually only 15 
sessions.) 
 
Participants will vary in their knowledge, skills, abilities and readiness to 
take action. For most groups, we suggest starting with the first two 
foundational sessions: Types of violence against older persons (Module 1) 
and Indicators of violence against older persons (Module 2). Beginning with 
these two sessions is a good way to ensure that everyone has a common 
understanding and is able to recognize violence against older persons.  
 
Our research shows that many front-line service providers and other 
helping professionals in this province have never received the information, 
education or training needed to effectively recognize violence against older 
persons. Modules 1 and 2 are a good starting point for training.  
 
After foundational training, you may select topics from this Guide, and the 
corresponding modules in the Participant Manual, and complete the 
training in whatever order best suits your trainees’ needs. 
 
For trainers who are able to provide half-day training options, a separate 
Trainer’s Guide has been developed for three, three-hour sessions, one for 
each section of the Training Manual (Recognition, Prevention and 
Intervention).  
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In each training session you will find a list of materials required for that 
session. We also provide the key points that you need to cover with 
participants, agendas with timing suggestions, and a detailed trainer guide 
for all activities.  
 
The times given for all session activities are approximate. Use the timing 
suggestions to help you in planning. Be flexible, and be prepared to make 
changes if needed. There is no point in moving ahead if the group has not 
learned or understood key concepts.  
 

 
TIPS FOR TRAINERS 

 
 
An experiential and participatory approach to training 
 
Experiential learning means that people are given opportunities to share 
knowledge and stories with others. They work together to learn and find 
solutions. With this approach, your role as trainer will be to facilitate the 
process of learning, rather than to lecture or teach.  
 
A participatory approach to training is based on the belief that people learn 
best when their own abilities and knowledge are recognized and valued. 
The more learners participate and contribute, the more they learn. The 
more they take part, the more they will feel they own the learning and 
commit to making it useful.  
 
Learning is effective when training content and activities relate to what 
participants already know. Whenever possible, draw out examples from 
group members to enrich the session. This builds bridges from the familiar 
to the new. Use the Stories from the Front Lines from the Manual in your 
training. Explain that these stories are taken from real situations and events 
in the lives of people of this province. 
 
The session agendas in this Trainer’s Guide offer a variety of activities and 
training techniques to involve people in learning and reflection. These give 
participants opportunities to contribute their ideas, suggestions, solutions, 
information, experiences and stories. The PowerPoint files and the 
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Participant Manual provide information to guide learners in planning for or 
taking action based on what they have learned.  
 
 
Creating a safe and comfortable learning environment 
 
Learning is most effective when participants feel safe to share and explore 
their experiences. Participants often bring to training their own personal 
concerns, priorities and expectations or fears about learning. Some 
learners may feel excited about the training. Others may think that training 
is a burden or an annoyance. A safe learning environment is supportive 
and respectful, and enables participants to take risks and make mistakes 
without feeling threatened or put down.  
 
The following suggestions will help establish a safe, respectful and 
welcoming environment that is focused on the learner: 
 
Before the session: 

• Arrive early. Give yourself plenty of time to set up your equipment 
and the training space. This will help you be relaxed and fully 
present as participants enter.  

• Write the name of the session on a flipchart sheet. Post it on a 
door or wall so that participants know they are in the right place.  

• Greet participants as they arrive.  
• Offer refreshments (coffee, tea, juice, water) before the session 

begins. 
• If possible, know how to adjust the room temperature for the 

comfort of participants. 
• Ensure that all participants can see and hear you. Confirm that 

everyone can comfortably see the projection screen or wall. 
 
At the start of the session: 

• Take care of “housekeeping” early on in the session: tell 
participants if there will be refreshments. Point out where to find 
the washrooms, and state what time the session will end.  
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• Some trainers like to use “guidelines for being together” to 
promote respectful conversation. This helps participants feel safe 
in speaking up. For example: 
o Confidentiality: Participants may share personal or work-related 

stories or experiences. Insist that “what gets said in the room 
stays in the room”; 

o Balanced participation: Ask participants to be aware of how 
much they are talking. Remind them to leave room for others to 
speak; 

o Respect: Respect each view, opinion and experience offered by 
any participant; 

o Interruptions: Remind participants to turn off any mobile devices 
such as cell phones, or set them to vibrate; and, 

o Abbreviations and acronyms (such as VPI): Do not assume that 
everyone will understand what these mean. Avoid using them. 
If a participant uses an acronym, ask for an explanation. 

• Tell participants how the training will solve a problem or challenge 
(in this case: recognizing, preventing and/or intervening in violence 
against older persons).  

• Clarify learning objectives. Review the agenda. Explain training 
activities to help participants relax and understand what to expect.  

• Encourage participants to ask questions at any time. Tell them that 
if you do not have the answer, you will get it for them. Be sure to 
follow-up. 

• Tell participants that the session is participatory, and that you will 
not be lecturing or reading PowerPoint slides for the whole time. 
Tell participants that the more they add to the session, the richer 
the learning will be for all.  

• Remember: as a trainer, you bring energy and enthusiasm to the 
session. Your enthusiasm is your message to participants that this 
material is meaningful and important to them and their work. This 
should encourage participants to learn, listen, share, take part and 
use what they have learned in their work.  
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During the session: 
• People learn best when they are in a group where everyone takes 

part. Be aware of who is speaking and who is not. Here are some 
ways to balance participation: 

o Build confidence and trust within the group by having 
them work in small groups for part of the time; 

o If one or two participants dominate the conversation, use 
a talking stick or other object. Only the person holding the 
talking stick is allowed to speak. No interruptions are 
allowed; 

o You may set a limit for the amount of time one person can 
speak; and, 

o You can request that no one speaks twice before 
everyone has had the opportunity to speak once. 

 
 
Gender dynamics in training 
 
Most perpetrators of violence against older women are men. Furthermore, 
in violence prevention training, the issues around gender dynamics can 
sometimes be controversial. This may leave some participants feeling 
uncomfortable. As a trainer, you must be aware of gender-related issues 
that may be present or arise, even more so if you will be training mixed-
gender groups. Refer to Module 4 in the Manual for an overview of gender 
dynamics of violence.  
 
• Through gender stereotyping, traits are often assigned to men and 

women based on sex differences, for example, males are considered to 
be strong and “natural” leaders; females are afraid of conflict. Try to be 
aware of your own biases and stereotypes about gender.   

• In mixed-gender groups, encourage equal participation. Small-group 
work gives all participants an opportunity to share leadership and to be 
heard. Suggest to participants that when they are in their small groups, 
they can support one another by asking questions, being genuinely 
curious, and showing interest in each other’s thoughts and opinions. 

• In the large group, you may find that one gender is dominating the 
conversation. Make the point that it is important to hear from a diverse 
range of voices. 
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• As learners, men may be more used to debate, confrontational 
speeches and challenges. Women tend to prefer dialogue and a 
mutually supporting learning climate. Each group may be unaware of the 
impact of their preferences on others.  

• Talking about violence can be threatening for both women and men. It is 
not unusual for male participants to react with fear, resistance, hostility 
or even silence. 

• Resistance and denial often come in the form of a challenge. Some of 
the ways that resistance can show up include challenging statistics, 
claiming statistics do not show the true picture, and refusing to believe 
that things are as bad as statistics indicate. If this occurs, point out that 
there may indeed be some inaccuracies in any statistics. However, the 
overall picture across the country is the same: more men than women 
use power and control tactics to intimidate, harm and victimize women.  

• Do not allow sexist language or demeaning jokes. These affirm 
stereotypes and promote sexism and sexist behaviour. Set a positive 
example by recognizing and challenging these hurtful and inappropriate 
remarks. Explain your discomfort with what has been said. Request that 
no more insensitive comments be made. Identify sexist language and 
jokes for what they are: a form of verbal abuse.  

 
An important note for trainers about gender and violence: 
 
Talking about violence may be hard for some people. According to national 
research, half of the women over age 15 in this country have been or will 
be victims of sexual or physical violence at some point in their lives.1 
It is likely that one or more participants in your group are victims of 
violence. Be prepared to provide or find support for any participant who 
seems distressed during the training.   
 

1 Statistics Canada.  (1993).  Violence Against Women Survey.  Ottawa, ON: Minister of Industry. 
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Training a mix of generations 
 
You may be using this training program with learners of varying ages. 
Keeping learners of all ages interested and tuned in is important in all 
training situations. In sessions with a mix of generations, a variety of 
training techniques and approaches may be needed to fully engage 
participants.  
 
People of different ages may have different learning styles and 
preferences. Older learners tend to: 

• Train at a more leisurely pace; 
• Enjoy story-telling; 
• Prefer the use of text; and/or, 
• Prefer exploring a few topics in depth rather than just touching the 

surface on a large number of topics. 
 
The challenge for the trainer is that these are not the training methods 
preferred by younger learners. Younger learners tend to dislike:  

• Going too slow; 
• Lecture-dominated sessions; 
• Trainer talking too much; 
• Text-oriented materials; 
• Overly-structured sessions; 
• Step-by-step instructions; and/or, 
• Sessions that are not much fun.  

 
The learning styles and habits of younger people have been strongly 
affected by technology. Younger learners are more comfortable with 
computers, video games, electronics and the internet. They respond better 
to faster-paced, interactive training that provides choices and options. 
Younger learners will likely prefer visual examples, less text and less 
lecturing.  
 
In designing this training program, we have provided a mix of techniques 
and methods to promote interaction among participants. This will help 
address the learning preferences of all ages. 
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Try to be flexible and adapt your training as needed. Techniques that work 
for younger people can work for everyone. You may need to adjust the 
number of these techniques and the extent to which you use them. The 
Session Plans in this training program are guidelines only; feel free to 
adapt them to suit the group you are training.   
 
 
Cultural communication considerations in training 
 
Every person has a culture. A culture is made up of all the unique material 
and non-material components of a society or group that are passed from 
one generation to the next, including symbols, language, traditions, 
customs, values and beliefs. Culture creates a lens through which we see 
others. Most of us are experts in the cultural experiences that are part of 
our own lives. While it is impossible to become an expert in every culture, 
we can strive to become more culturally aware. We can understand our 
own cultural influences, and at the same time, value and appreciate 
differences of other people and groups. When we communicate with people 
from other cultures, we need to do so in an effective, respectful and 
appropriate manner.  
 
Newfoundland and Labrador is becoming more culturally diverse. You will 
likely have participants from a mix of cultures in your training sessions. 
Different communication styles among cultures can lead to 
misunderstandings. Learning more about broad patterns (rather than 
stereotypes) of cultural behaviour can be a starting point from which to 
engage with your participants. Through building your awareness, sensitivity 
and understanding of other cultures, you will enhance your connectedness 
and build trust and better relationships.  
 
Here are some hints to facilitate your interactions with participants from 
other cultures: 
• Gender is an important factor in many cultures. For example, in some 

cases men will feel uncomfortable talking with or learning from women, 
and vice versa; 

• In some cultures, cross-gender handshakes, or any cross-gender 
touching, may not be appropriate; 
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• Many Western cultures consider eye contact as a sign of honesty and 
interest in the conversation; however, in other cultures direct eye contact 
may be seen as a sign of disrespect, aggression, rudeness or challenge 
to authority;  

• In some cultures women and men avoid eye contact with each other 
because it can be taken as a sign of sexual interest; 

• Be aware of your own body language.  
o In some cultures, standing while others are sitting may 

demonstrate authority or aggressiveness. 
o Avoid pointing with one finger. It is considered very rude in 

some cultures, where pointing is done only as a deliberate 
insult;   

• Recognize that some slang terms and cliché phrases may be culturally 
specific and confusing to some. For example, participants from some 
cultures may find the local term “b’y” (boy) demeaning;  

• Storytelling and personal sharing are important communication 
techniques that transcend most cultures. Ask participants to share 
relevant stories as a way of starting a conversation or building rapport. 
Remember to insist on confidentiality as one of your “guidelines for 
being together”; 

• Honour flexibility in people’s self-identification. You may make 
assumptions about people’s cultural identities, but they may perceive 
themselves differently. For example, based on appearances, you may 
determine there are no Aboriginal persons at your training session, only 
to find out later that two of the participants identify as Mi’kmaq; and, 

• Do not be afraid to ask if you are not sure about what might be 
appropriate. Most people respond very positively to sincere inquiries 
about their culture. For example, you might ask:  

o “What is important for me to know about you and your culture?”  
o “If I was a member of your community, how would I most likely 

react to this situation?” 
 
 

Training with Aboriginal Persons 
 
Culture, sharing, healing, spirituality and wholeness are key elements in 
Aboriginal persons’ lives. In delivering the Respect Aging training to 
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Aboriginal groups, bear in mind that learning methods need to be rooted in 
the cultures of the participants, and that these cultures vary from group to 
group.  
 
The following suggestions were contributed by members of the Aboriginal 
Advisory Committee for this project. They will help create a safe, 
comfortable and effective learning environment in groups with Aboriginal 
participants. You may also want to use or adapt some of these suggestions 
for other groups. 
 
• Arrange the chairs in a large circle (or in several concentric circles 

depending on the size of the gathering and the room). The circle affirms 
that all living things are connected and equal. In a circle there is no 
beginning or end. The circle allows participants to share and speak 
freely. 

• A sharing circle can be convened during the training session, 
particularly if you are asking participants to share personal stories or 
experiences. Sharing circles can take place in small groups or with the 
whole gathering. Remind participants to honour confidentiality: what is 
said in the circle stays in the circle, and is never repeated unless the 
speaker gives permission.  

• Invite an Elder or other knowledgeable participant to begin the session 
with a smudge. Smudging involves burning certain herbs such as sage 
or sweetgrass to create a cleansing smoke bath. Smudging is used to 
purify people, spaces and ceremonial tools and objects.   

• Invite an Elder or other knowledgeable participant to lead a prayer or 
offer a song or chant, with or without drumming, to open and/or close 
the session.  

• Use a talking piece such as a stick, feather or stone. This is meant to 
encourage respectful listening. Only the person holding the talking piece 
speaks. All others remain silent. Participants support the speaker by 
listening attentively. When the speaker finishes, she or he holds out the 
talking piece. Whoever wishes to speak next will take it. The talking 
piece may also be used in a sharing circle to give all participants the 
opportunity to speak. 

• Encourage all to take part, but respect those who just prefer to listen 
and observe. (People learn in different ways; some need time to reflect 
on what they have learned and may not be ready to talk about it.) 
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• Oral tradition is strong among many Aboriginal groups. Use more visual 
aids and stories. Use less text and less lecturing.  

• At the beginning of the session, engage participants by asking them 
what is most important for them to learn.  

• Provide a Suggestion Box into which participants can place their 
questions or concerns. During or near the end of the session, open the 
box and try to answer or address questions or concerns without 
participants having to speak or identify themselves. 

 
 
Making your training accessible to all 
 
• Be open to the diversity among participants and any accessibility needs. 

Some participants may have one or more disabilities (for example: 
mental, psychiatric, mobility, sensory or learning disability; a disease or 
chronic condition). 

• If you have participants with accessibility needs, adjust your training to 
meet those needs. For example, you can describe visual content, speak 
clearly and provide large print handouts. Some participants may need 
documents in Braille, or others may need captioning provided. Others 
may need transportation assistance.  

• Ensure accessibility at the same entrance that other participants are 
using. Always ensure that the front building entrance, meeting space, 
and washrooms are accessible. Many buildings state accessibility; 
however, the access may be at the back entrance only. This entrance 
may be poorly lit with locked doors. It is a good idea to check for 
accessibility before you book your training space.  

• Know the building’s emergency evacuation procedures. Have a plan to 
assist people who may need help to leave in an emergency. 

• Arrange tables to allow room for wheelchairs in seating areas throughout 
the training space.  

• Consider the size of the group and the possibility of equipping yourself 
with a lapel microphone, a hand-held microphone that can be passed 
around and speaker system. Older learners are more likely to have 
hearing impairments than younger learners, but even with a group of 
participants of mixed ages, sometimes the size of the group and/or 
environmental challenges like a noisy ventilation system will make it 
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hard to hear the speaker and may create a need for a microphone and 
speakers.  

• If you are presenting to a group with several older persons, consider 
also borrowing or renting a “group listening system” that helps amplify 
and clarify sound for some people with hearing impairment.  

• Use multiple communication methods for different learning styles. Some 
people better understand verbal information, pictures and diagrams or 
text. 

• Be visible. Position yourself in good lighting so participants can see your 
face when you talk. This helps people hear and understand better. If you 
do not have a microphone, do not face away from the group when you 
read projected material. 

• Respect participants’ needs. People might have accessibility needs that 
you have not considered. For example, someone might require a break 
at a set time for an insulin injection or other medical need. Someone 
with Tourette Syndrome might shout out during a session. Someone 
who cannot take notes due to a physical disability might ask to record 
the session; if this is the case, be sure to ask that the recorder be turned 
off during any personal sharing. 

• Making your training accessible is good for everyone. Training sessions 
and training materials that are accessible to persons with disabilities 
may also benefit people who are not fluent in the language, or people 
with diverse learning styles. Check with your participants to ensure their 
accessibility needs are being met.  

• Hold scent-free sessions, and make note of this on your event notices or 
invitations to the sessions. 

 
 
Suggestions for increasing participant interaction 
 
• There may be participants who know the answer to a question raised by 

someone in the group. Rather than answering it yourself, redirect the 
question to the group as a whole. This technique involves participants 
more with the question. It also shows how group members can be a 
resource for learning. 

• Ask a question and invite participants to: 
o Turn to a neighbour and brainstorm possible answers; and, 
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o Move around and find a partner they have not yet talked with. 
This works well when participants have been sitting awhile in 
the same spot.  

• Have participants number off to form small groups. Ask all people with 
the same number to find each other. Assign a place for each group to 
meet. For maximum participation and interaction, keep groups small: 
from three to six people is ideal. 

• The instructions in this Guide for the training sessions are only 
suggestions. You may think of other collaborative, creative ways for 
small groups to report back to the larger group. For example, small 
groups can create posters, or give five-minute “newscasts” about their 
learning. 

• Limit your lecturing or reading. Any time you find yourself talking (or 
reading PowerPoint slides word-for-word) for more than 10 minutes, use 
one of the suggestions above to involve the participants. 

• Account for time of day when planning training. Avoid scheduling 
training right after lunch, when participants’ energy is low. A morning 
session is best. A mid-afternoon session that includes a nutritious snack 
is also a good choice.   

 
 
Preparing yourself for training 
 
You do not need to be a professional trainer to lead these sessions, nor do 
you need to be an expert on the issue of violence against older persons; 
however, you should be familiar with the training materials. These provide 
knowledge, research and concepts pertaining to the field of violence 
against older persons and violence prevention in general. You should also 
be able to explain to participants why the training is important.  
 
We recommend that you take the time to read through the Participant 
Manual and the Trainer’s Guide before you begin delivering your training. 
Almost everything you will need to respond to participants’ questions can 
be found in these materials.  
 
Here are some other ways to prepare to deliver the training: 
• Core skills for an effective trainer include: 
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o Listening: the ability to hear and pay attention to what a 
speaker has said and how it was said; 

o Presenting: the ability to present information – instructions, 
data, concepts, theories, models – in ways that others may 
receive and understand; 

o Supporting: the ability to provide verbal support and feedback, 
and nonverbal encouragement, validation, acknowledgment 
and caring; and, 

o Observing: the ability to see what is happening with an 
individual or in the group, to understand nonverbal cues, and to 
perceive and articulate shifts in mood or tone in the group; 

• Read through the outline of the training session. Be familiar with the 
training materials and handouts. Make sure that they are in order and 
ready to use; 

• On the day of training, arrive early to set up the room and the 
equipment. Once everything is in order, you will be free to greet the 
participants as they arrive; 

• There are many good print and internet resources on participative 
training and/or facilitating groups. Contact the person or department in 
your organization responsible for staff training, staff development, or 
organization development for more training resources; and, 

• Celebrate your successes. Learn from your mistakes.  
 
Coping with your own experience of violence2 
 
If you have experienced violence in a relationship as a victim, witness or 
perpetrator, it may be a challenge for you to facilitate a workshop on violent 
relationships. Talking about violence can be very stressful.  
It may help to turn to someone you trust to discuss your feelings before you 
start the training. As a trainer, it is your responsibility to create a safe 
learning environment that encourages everyone to participate. This can be 
difficult if you are not able to stay emotionally neutral.  
 
 
 

2 Adapted in part from: 
 United Nations Office on Drugs and Crime.  (2010).  Training Curriculum on Effective Police Responses to Violence against 
Women.  Retrieved from: http://www.unodc.org/documents/justice-and-prison-reform/newtrainingcurr.pdf.  
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Tips to help you prepare for talking about violence against older persons 
 
• Reflect on your feelings about violent relationships and violence against 

older persons. Reflect also on your own feelings and possible biases 
about aging. Read the key learning points in Module 5 and do the 
exercises in Module 10, Self-understanding for violence prevention. 
These exercises may help you increase your self-awareness about your 
thoughts and feelings on violence, as well as aging. 

• Read Module 12, Self-care for violence prevention helpers, and follow 
some of the suggestions.  

• If you choose to share your experiences and opinions, tell the group that 
these are your personal ideas. Other people may not share them. You 
need to accept this. 

• Think about how you may feel and what you might do if someone in the 
group shares a personal story that reminds you of your own life or the 
experience of someone you know. Talking about violence can bring up 
strong feelings for you as well as for the participants in the training 
session. 

• You may want to debrief with someone you trust after the session to talk 
about your feelings. This could be a friend, family member, counsellor or 
spiritual leader.  

 
 
Planning considerations: Preparing the space for learning 
 
Participants learn better if the training space is conducive to learning. When 
you do not have to worry about the details of the room, you will be better 
able to meet participant’s learning needs. Here are some things to consider 
before each session: 
• Have you booked your training space well in advance of the training? 
• Is the room large enough to comfortably hold the maximum number of 

people who may attend?  
• Is there enough space for participants to form small groups during the 

session? If not, are breakout rooms available?  
• Is the location accessible (inside and out) by persons with disabilities? 
• Is there adequate space for people who use wheelchairs to move 

around? Are there any physical barriers?  
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• Do you require a sound system (lapel microphone, hand-held 
microphone and speaker system)? Consider the size of the group, the 
anticipated age composition of the group (older persons tend to have 
more hearing impairments than younger persons), and any 
environmental noise like a loud ventilation system which may lead you to 
decide that a sound system is necessary. 

• If you are presenting to a group with several older persons, consider 
also borrowing or renting a “group listening system” that helps amplify 
and clarify sound for some people with hearing impairment.  

• Are you planning a nutrition break during your session? If so, have you 
made arrangements for healthy refreshments well in advance?  

• Have you asked participants in advance if any have food allergies, 
environmental sensitivities (such as certain scents) or disability-related 
accommodation needs?  

• Is there space in the room for a refreshment table? 
• Have you arranged the training space to promote interaction? If 

possible, arrange the chairs and tables in a circle or U-shape, or have 
participants sit around a conference table. Participants are more likely to 
interact when they can see each other. Avoid lecture-hall seating 
(participants in rows facing the front of the room), since interaction is 
typically low in this arrangement.  
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	Diversity and older persons in Newfoundland and Labrador
	 Newfoundland and Labrador’s population is the oldest in Canada.29F
	 There is great age diversity among older persons in this province. In 2011:
	o 48,855 people in Newfoundland and Labrador were age 65-74;
	o 24,695 were age 75-84; and,
	o 8,560 were age 85 or older.30F
	 The needs of each of these groups can be quite different. This is even more so if we take into account other aspects of diversity such as sex, ethnicity, ability and disability, or health status.
	Dimensions of diversity
	 Diversity is the differences that exist among people, such as sex, age, race, ethnicity, gender, ability, economic status, sexual orientation, culture, religion or spirituality, geography and social status. There are many dimensions of human diversi...
	 Primary dimensions, like birthplace and ethnicity, are core elements of a person that we are born with. They usually cannot be changed.
	 Secondary dimensions, such as marital status, education and income, have a powerful impact on our core identities. These are elements over which we have at least some degree of control or choice.
	Prejudice, stereotyping and discrimination
	 Sometimes, differences among human beings can lead to prejudice, stereotyping and discrimination.
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	o have roots in ignorance and fear;
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	o assume the natural superiority of one group over another.
	 Prejudice means “pre-judge”; to have a negative attitude based on preconceived notions about members of certain groups. People who hold prejudices tend to think of others in terms of stereotypes rather than treat them as unique individuals.
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	 Discrimination is an action (or lack of action) taken against individuals or groups, based on negative values, attitudes or beliefs, that excludes, harms or limits the opportunities of others. Discrimination is the denial of fair treatment or equal ...
	Forms of prejudice, stereotyping and discrimination
	The complex problem of ageism
	 Society’s attitudes are often negative toward older people and aging. As people age, they are often seen as inferior, feeble or useless. This negative view of aging contributes towards older persons’ invisibility, marginalization and social exclusio...
	 Older persons may be subject to negative judgments, stereotypes and discrimination because of their:
	o Age: young-old, middle-old and old-old
	o Ability: intellectual, physical or other disabilities
	o Mental status: mental illness, or cognitive impairment such as dementia
	o Sexual orientation: gay, lesbian, bisexual or transgender
	o Aboriginal status: on or off reserve, status or non-status
	o Location: rural, remote, isolated or urban
	o Income: low income, receiving Income Support or federal Guaranteed Income Supplement
	o Housing: social housing, location of home, quality and safety of neighbourhood, condition of home
	o Culture/ethnicity/colour: different than the dominant culture
	o Food preferences: ethnic, based on culture or religion
	o Education and literacy: little education, low literacy
	o Marital status: widowed, divorced, never married
	o Health status, habits and personal hygiene: “eccentric” or self-neglectful, yet harming no one.
	Stereotypes and older persons
	Stereotype: Old people are “burdens” to their families.
	 The reality: Although many older people depend on their families for support, often the relationship is one of mutual help between generations.
	 The reality: Violence against older persons can occur in all cultures and religious traditions.
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	Activity 2: Sentence Completion Activity
	4. Ask participants not to censor themselves – you will not be asking them to share their responses.
	Activity 4 & 5: Reflection & Discussion
	 Ask groups to work quickly.
	Reporting back
	 After about 20 minutes, bring the large group back together for discussion.
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	Safety planning for older persons
	 Safety planning: a process in which an older person and a trusted helper work together to ensure the older person’s safety in advance of any crisis.
	 Recommended even if the person has sought some form of protection through the justice system.
	Five strategies for safety planning
	 To begin safety planning, know the status of the relationship between the older person and the person who is causing harm or making threats.
	 The older person may:
	o want to stay with the other person;
	o be in the process of leaving or going back to the other person; or,
	o have already ended the relationship.
	 Five strategies for safety planning include:
	1. Prevention: preventing future violence or abuse;
	2. Protection: looking at ways older persons can protect themselves during a violent incident;
	3. Notification: planning ahead for ways to get help in a crisis;
	4. Referral: finding services that can help; and,
	5. Emotional support: finding emotional support and ways to become less isolated.
	What you can do as a helper
	 Build rapport and help the older person feel safe by active listening.
	 Learn about what the older person fears about the perpetrator and what might happen if harmful actions or threats are carried out.
	 Brainstorm creative options and ideas together. A good safety plan is victim-driven and victim-centered. It is based on the older person’s goals, and not the helper’s opinions.
	What NOT to do as a helper
	 Tell the older person what to do (“I think you should live with your son.”)
	 Simply refer the older person to local agencies (“Here’s a list of agencies you can call. Let me know how it goes.”)
	 Impose your cultural, spiritual or generational values that may impact the older person’s choices. (“I think your only choice is to divorce him.”)
	 Talk to the perpetrator on your own.
	 Recommend strategies that could increase risk for the older person (such as recommending the purchase of a gun or other weapon, attending couples counseling, saying “just stand up to him”.)
	 Blame the older person if he or she does not follow the safety plan and experiences further violence.
	If you work with or care for an older person: planning for your own safety
	 Ahead of time:
	o Call ahead to assess the situation;
	o Do not enter the home if you suspect or sense danger;
	o Have a cell phone with you, especially if the older person has no phone;
	o Let someone from your office know where you will be;
	o Ask a colleague to go with you on the visit, so you do not go alone; and,
	o Carry only what you need.
	 During a home visit:
	o Do not enter a home if your instinct tells you not to go in;
	o Do not stay if you are being threatened. Leave immediately;
	o If you arrived by taxi, ask the driver to wait outside. If you are not out in a given time, ask the driver to call your cell phone;
	o When going into a home, try to stay near an exit door at all times;
	o Check for household objects that could be used as weapons; and,
	o If you need help immediately, and others may hear you, shout “Fire!”
	Safety planning involves problem-solving in advance!
	1. Divide the group into five smaller groups. Assign one of the five safety-planning strategies to each group - Prevention, Protection, Notification, Referral, Emotional Support.
	2. Hand out one copy of Handout  2: Matthew’s Story to each group. Ask for a volunteer to read the story out loud to her or his group. Also provide a copy of Handout  3: Checklist for Creating Safety Plans to all participants.
	3. Ask each group to assign a reporter and a recorder.
	4. Ask each group to use Matthew’s Story to create a safety plan based on their assigned safety-planning strategy. Remind groups that in developing a safety plan, they are working together with Matthew and others in Matthew’s circle of family, friends...
	Matthew’s Story
	Matthew, 65, has a developmental delay. He lived with his mother until she died last year. He then lived on his own in the family home with the help of neighbours. Recently, his younger brother Phil was released from jail and moved in with him. Phil h...
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	Why self-care for helpers?
	 We all need to have some degree of stress in our lives to be functional.
	 Stress can help us set goals, complete work and structure our days.
	 It is when stress becomes distress that problems arise.
	 Working with older persons who live with violence can be very stressful.
	Definitions revisited
	Vicarious trauma
	 Both burnout and vicarious trauma can occur when you are witness to violence, human suffering and stories of unkindness and loss on a regular basis.
	 You may witness the suffering of people you care for or feel responsible to help.
	 Vicarious trauma happens because you care: you empathize with people who are hurting.
	 Empathy is the ability to identify with another person, to understand and feel another person’s pain and joy.
	Minimizing vicarious trauma requires
	 Being aware of our own thoughts and behaviours;
	 Reflecting on our beliefs, values and assumptions; and
	 Being willing to share our vulnerability with people who support us.
	Recognizing stress
	 No two people who work with older victims of violence respond the same way to the stresses and challenges of this work.
	 You may experience changes in:
	o How you see yourself and the world;
	o Your emotional beliefs and needs;
	o Self-care and behaviour (psychological and physiological signs and symptoms);
	o Relationships; and,
	o Beliefs about spirituality, meaning, purpose.
	 These changes may be serious warning signs that you are over your stress limit, and need to take care of yourself.
	 If you experience any of these changes and they are worrisome, consider seeing a physician or mental health professional.
	ABCs of healthy self-care
	Healthy self-care can renew our bodies, hearts, minds and spirits. It can help us become more resilient. Self-care is most effective when approached proactively, not reactively. Think of self-care as having three basic aspects: Awareness, Balance and ...
	 Awareness
	 Connection
	o Healthy self-care involves being connected in meaningful ways with others and to something beyond ourselves.
	o Social support – connecting meaningfully with people you like and care about – is good for just about everything related to physical, emotional, mental and spiritual health.
	o Being connected goes beyond our relationships with other people. This may involve relating to faith, nature, humanity or another source of meaning and purpose.
	The Violence Prevention Continuum44F
	 The Violence Prevention Continuum is a new model that deals with the problem of violence against older persons.
	 The Continuum provides three strategies to reduce risk and increase capacity and resilience.
	 These three strategies are:
	1. Short-term and emergency relief
	 Provide short-term, temporary relief; usually for emergencies.
	2. Capacity-building
	 Individual skill-building strategies that help people develop effective coping skills.
	 Community capacity-building strategies that build skills and identify resources at the community level.
	 These strategies work best when the people experiencing the problem – older persons themselves, their families and their communities – are included and involved in finding solutions.
	3. Systems change/societal change
	 Longer-term strategies that aim to educate target groups and the public to improve the well-being of all.
	 It involves changes in policies, regulations, values, attitudes and relationships.
	Effective intervention
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	Patricia and Helen49F
	Part 1:
	Patricia and Helen have been life partners for thirty years. Helen was diagnosed with Alzheimer’s-type dementia four years ago. Before the disease, Helen was a quiet, non-violent person. She and Patricia had a very loving relationship.
	Over the past few months, Helen’s condition has worsened. Patricia tries to make conversation, but Helen seldom responds. When she does, she is loud and argumentative, and sometimes even strikes out at Patricia. Recently Helen tried to choke her, but ...
	Part 2:
	One day, while browsing the internet, Patricia found a day program in their community for older persons with dementia and related disorders. She and Helen went to visit the program. They took part in some of the activities for participants and their f...
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	Bea and her neighbour Andrea50F
	The Violence Prevention Continuum
	1. Short-Term Strategies (Intervention)
	2. Capacity-Building Strategies (Prevention)
	Individual skill-building strategies:
	Community capacity-building strategies:
	3. Systems/Societal Change Strategies (Recognition/Prevention)
	 Most violence against older persons remains hidden.
	 It is estimated that only between four and 10 per cent of violence against older persons in Canada gets reported53F .
	 This figure is so low because barriers to reporting exist for both the victim of violence and for witnesses or other concerned persons.
	Cultural and language barriers to disclosure
	Barriers to disclosure for older persons living in rural or isolated regions
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	Darlene and Mrs. Clarke
	 A service provider to older victims of violence;
	 An older person who is a victim of violence;
	 An older person at risk of violence;
	 A perpetrator of violence;
	 Someone with the potential to become violent; or,
	 Concerned about someone in any of the above situations.
	Some resources may be more critical and should be highlighted
	Finally, congratulations to you for your role as Trainer.
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